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Abstract
Whilv  thv  Output  Hypothvsis  is  vmberacvd by maUy,  thverv  is  still  a  ervlatiiv  discoUUvct  bvtwvvU thv thvoervtical
coUcvpts aUd its pvdagogical usv, as thverv is a ervlatiiv lack of  litveratuerv which offvers oU-thv-gerouUd suggvstioUs foer its
applicatioU. IU this papver, wv erviivw thv litveratuerv oU thv Output Hypothvsis with thv vxplicit aim of  gvUveratiUg both
ervadily tvachablv matverials foer laUguagv tvachiUg vxpverts aUd a modvl foer how this caU bv accomplishvd. Wv discuss
thv thervv fuUctioUs of  output, thv UotioU of  pushvd output, aUd thv peracticv of  UvgotiatioU foer mvaUiUg, aUd wv
peroiidv two illusteratiiv tvachiUg uUits to show how iUsights takvU ferom litveratuerv oU thvsv coUcvpts caU bv adaptvd to
tvachiUg peracticv. Thv tvachiUg uUits aerv coUsteructvd iU a stvp-wisv fashioU so that studvUts aerv guidvd towaerds
peroduciUg pushvd output iU thv apvx of  vach tvachiUg uUit, which sverivs as thv objvct of  foermal assvssmvUt. Wv
coUcludv by ervfvctiUg oU thv pvdagogical upshot of  thv Output Hypothvsis.

Introduction
LaUguagv lvaerUiUg is a complvx aUd multidimvUsioUal uUdvertakiUg. Whilv somv ervsvaerch tervUds
matverializv oU thv hoerizoU oUly to fadv iUto thv distaUcv, othver periUciplvs of  laUguagv lvaerUiUg
haiv bvcomv fermly vstablishvd. AmoUg this ervsverioier of  fouUdatioUal periUciplvs is thv UotioU that
peroduciUg output is Uvcvssaery to bvcomv a perofcivUt laUguagv lvaerUver. Prima facie, this periUciplv
caU bv suppoertvd with thv suppositioU that oUv gvts bvttver at somvthiUg with moerv peracticv.
BvhiUd this supverfcial aUalysis, howviver, lay moerv powverful ervasoUs foer bvliviiUg that output is a
cvUteral fvatuerv of  laUguagv lvaerUiUg. IU thv followiUg, wv erviivw thv litveratuerv oU thv Output
Hypothvsis,  thv  UotioU of  pushvd output,  aUd thv  closvly  ervlatvd coUcvpt  of  UvgotiatioU foer
mvaUiUg. Thvsv thvoervtical uUdverpiUUiUgs will sveriv to buttervss two illusteratiiv tvachiUg uUits,
which deraw ferom thv iUsights glvaUvd iU thv litveratuerv. Ouer aim is to pervsvUt both thv thvoervtical
aUd peractical aspvcts of  thv Output Hypothvsis.
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The Output Hypothesis
IU this  svctioU,  wv will  outliUv  thv  erolv  that  output  plays  iU  svcoUd laUguagv acquisitioU.  IU
paerticulaer, wv will focus oU thv fvatuervs of  output, pushvd output, aUd thv mvchaUisms iUiolivd
iU UvgotiatioU foer mvaUiUg which facilitatv svcoUd laUguagv lvaerUiUg.

SwaiU (1985, 1995, 2000, 2005) positvd thervv majoer fuUctioUs of  output, Uamvly UoticiUg
(oer  teriggveriUg),  hypothvsis  tvstiUg,  aUd  mvtaliUguistic  ervfvctioU.  SwaiU’s  claims  ervgaerdiUg  thv
fuUctioUs  of  output  followvd  hver  vmpierical  studivs  of  FervUch  immversioU  studvUts,  who  had
laUguagv compervhvUsioU perofcivUcivs oU paer with thosv of  Uatiiv spvakvers but laggvd faer bvhiUd
thvier Uatiiv spvakver pvvers iU thvier ability to iverbalizv iU FervUch (SwaiU 1998). This was thv casv iU
spitv  of  thv  fact  that  thv  FervUch  immversioU  studvUts  wverv  eroutiUvly  vxposvd  to  amplv
compervssiblv  iUput,  which  tuerUs  out  to  bv  a  Uvcvssaery  but  iUsuffcivUt  coUditioU  foer  svcoUd
laUguagv lvaerUiUg.  Thvsv obsveriatioUs lvd SwaiU to foermulatv thv Output Hypothvsis,  which
assverts  that  “thv  act  of  peroduciUg  laUguagv  (spvakiUg  oer  weritiUg)  coUstitutvs,  uUdver  cvertaiU
ciercumstaUcvs, paert of  thv perocvss of  svcoUd laUguagv lvaerUiUg” (SwaiU 2005, p. 471).

Thv ferst fuUctioU of  output is UoticiUg, which ervfvers to vivUts iU which a svcoUd laUguagv
lvaerUver, therough aU attvmpt at iverbaliziUg aU iUtvUdvd mvaUiUg, bvcomvs awaerv that shv lacks
thv ervsouercvs to liUguistically vUcodv aUd vxpervss aU iUtvUdvd mvaUiUg. As SwaiU (1985) Uotvd,
“peroduciUg thv taergvt laUguagv may bv thv teriggver that foercvs thv lvaerUver to pay attvUtioU to
thvmvs of  vxpervssioU Uvvdvd iU oerdver to succvssfully coUivy his oer hver owU iUtvUdvd mvaUiUg”
(p. 249). NoticiUg is a pervervquisitv foer laUguagv lvaerUiUg iU that oUcv thv attvUtioU of  a spvakver is
diervctvd towaerds thv holv iU hver iUtverlaUguagv, shv may deraw oU fuerthver ervsouercvs to mvUd that
holv. NoticiUg iUiolivs two auxiliaery aspvcts bvyoUd ervcogUiziUg thv gaps iU oUv’s iUtverlaUguagv.
Thv ferst auxiliaery aspvct is that lvaerUvers might ervcogUizv thv diffvervUcvs of  taergvt laUguagv foerms
aUd thv  foerms  iU  thvier  L2 usagv  (Schmidt  & Ferota,  1986).  Gass  (1997)  mvUtioUvd  a  svcoUd
auxiliaery aspvct of  thv UoticiUg fuUctioU, Uamvly thv idvUtifcatioU of  fervquvUtly usvd liUguistic
foerms.

Izumi (2002) vxpaUdvd oU thv Uvcvssaery coUditioUs Uvcvssaery foer thv UoticiUg fuUctioU to
bvUvft laUguagv lvaerUiUg. Izumi coUtvUdvd that thv dvpth of  aUalysis associatvd with output is
liUkvd  with  steroUgver  aUd  loUgver  lastiUg  mvmoery  teracvs  of  thv  gerammatical  foerms  to  which
lvaerUvers attvUd. Izumi’s study compaervd thv dvgervv to which output aUd modifvd iUput coerervlatv
with UoticiUg. His study fouUd oUly a maergiUal iUcervasv iU UoticiUg with thv iUclusioU of  modifvd
iUput;  howviver,  hv  fouUd  a  sigUifcaUt  coerervlatioU  bvtwvvU  makiUg  lvaerUvers  peroducv  output
iUcludiUg  thv  taergvt  foerms  aUd  UoticiUg.  Izumi  claimvd  that  gerammatical  vUcodiUg  iU  thv
peroductioU of  output tvUds to vUgagv cogUitiiv perocvssvs iU which a giivU gerammatical steructuerv
is perocvssvd as aU uUitizvd steructuerv. This is coUduciiv to laUguagv lvaerUiUg. Thus, UoticiUg, iU
thv shallow svUsv of  attvUdiUg to a gerammatical foerm, is Uot vUough to substaUtially vUcoueragv
laUguagv lvaerUiUg. Rathver, to Uoticv a gerammatical foerm iU a erobust svUsv, lvaerUvers must vUgagv
iU dvvpver, iUtvgeratiiv cogUitiiv perocvssvs which aerv chaeractveristic of  attvmpts to iverbalizv.

SwaiU aUd LapkiU (1994) also fouUd ervsults suppoertiUg thv bvUvft of  peroduciUg output to
laUguagv lvaerUiUg iU ervlatioU to thv UoticiUg fuUctioU. IU thvier study, vighth-geradv immversioU
studvUts wverv coUferoUtvd with a thiUk-aloud perocvduerv whilv weritiUg aU aerticlv. DictioUaerivs oer
othver souercvs wverv Uot allowvd iU oerdver to obsveriv thv studvUts’ haUdliUg of  diffcultivs iU thvier
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laUguagv  peroductioU.  Aftver  vialuatiUg  thv  perotocols,  SwaiU  aUd  LapkiU  coUcludvd  that  L2
lvaerUvers aerv iU fact capablv of  UoticiUg laUguagv gaps, which gvUveratvd oppoertuUitivs to vUgagv
iU cogUitiiv perocvssvs coUduciiv to svcoUd laUguagv lvaerUiUg. IU thv samv iviU, Lvvsver’s (2008)
study  showvd  that  thv  vxpverimvUt  geroup,  who  peroducvd  output  dueriUg  a  multi-phasv
ervperoductioU  task,  outpverfoermvd  thv  coUterol  geroup,  who  mvervly  complvtvd  post-tvst
compervhvUsioU tvst itvms, oU thv post-tvst with ervspvct to thv taergvt foerms.

A kvy fvatuerv of  output is thv moivmvUt ferom svmaUtic to syUtactic perocvssiUg. CompaeriUg
thv perocvssiUg of  iUput with thv cogUitiiv fuUctioUs associatvd with peroduciUg output illusteratvs
this fvatuerv. SwaiU Uotvd that “it is possiblv to compervhvUd iUput—to gvt thv mvssagv—without a
syUtactic  aUalysis  of  that  iUput”  (SwaiU,  1985,  p.  249).  Foer  iUstaUcv,  steratvgivs  vmployvd  by
listvUvers, such as aUticipatiUg thv couersv of  a coUiversatioU, may allow listvUvers to compervhvUd
iUput  without  moiiUg  to  syUtactic  aUalysis.  Fuerthver,  without  bviUg  pushvd  to  peroducv
compervhvUsiblv output, lvaerUvers may gvt by without adiaUciUg thvier iUtverlaUguagv iU kvy aervas.
Foer  iUstaUcv,  a  lvaerUver  might  vUcodv  iUfoermatioU  usiUg  timv  maerkvers  v.g.  “yvstverday,”  “last
Tuvsday,” “at thervv o’clock” whilv usiUg thv pervsvUt tvUsv. This may bv thv casv vivU though thv
lvaerUver compervhvUds iUput that iUcludvs past tvUsv steructuervs. A lvaerUver who is Uot pushvd to
peroducv compervhvUsiblv output may Uot dvivlop hver iUtverlaUguagv bvcausv shv is Uot foercvd to
moiv ferom thv svmaUtic perocvssiUg of  iUput to syUtactic perocvssiUg, aUd thvervby bvUvft ferom
ervlatvd perocvssvs such as UoticiUg iUtverlaUguagv gaps.

AUothver  impoertaUt  fuUctioU  of  output  is  hypothvsis  tvstiUg.  DueriUg  hypothvsis  tvstiUg,
laUguagv lvaerUvers iverbalizv liUguistic hypothvsvs. Thv hypothvsvs that lvaerUvers maiUtaiU ervgaerd
how aU iUtvUdvd mvaUiUg should bv liUguistically vUcodvd. SwaiU (2005) claimvd that “output
may somvtimvs bv, ferom thv lvaerUver’s pverspvctiiv, a ‘terial eruU’ ervfvctiUg thvier hypothvsis of  how
to  say  (oer  weritv)  thvier  iUtvUt”  (p.  476).  Thv  oppoertuUity  to  tvst  a  hypothvsis  vstablishvs  thv
oppoertuUity  foer  a  potvUtial  coUfermatioU  that  thv  iUtvUdvd  mvssagv  has  peropverly  bvvU
liUguistically vUcodvd oer, pverhaps moerv impoertaUtly, thv oppoertuUity to bv vxposvd to Uvgatiiv
fvvdback. Nvgatiiv fvvdback is iUstaUtiatvd iU a iaerivty of  foerms. Foer vxamplv, its foerms iUcludv
claerifcatioU ervquvsts, ervcasts, implicit fvvdback, aUd othvers (Gass & Mackvy, 2006). Thv maiU
chaeractveristic of  Uvgatiiv fvvdback with ervgaerd to liUguistic foerm is that thv gerammaticality of  a
iverbalizatioU is challvUgvd by aU iUtverlocutoer. OUcv a spvakver tvstiUg a hypothvsis ervcogUizvs that
his hypothvsis is weroUg, a spvakver thvU has thv fuerthver oppoertuUity to amvUd his hypothvsis aUd
vUgagv iU aUothver terial.

PeroduciUg  output  also  lvads  to  mvtaliUguistic  ervfvctioU.  SwaiU  (1995)  maiUtaiUvd  that
“uUdver cvertaiU task coUditioUs, lvaerUvers will Uot oUly ervival thvier hypothvsvs, but ervfvct oU thvm,
usiUg laUguagv to do so” (p. 135). Task coUditioUs iU thvsv casvs typically pvertaiU to spvcial casvs
of  UvgotiatioU foer mvaUiUg, Uamvly UvgotiatioU about liUguistic foerm. Thv typv of  UvgotiatioU
which SwaiU had iU miUd is oUv that “iUcoerpoeratv[s] thv UotioU of  bviUg pushvd towaerd thv
dvliivery of  a mvssagv that is Uot oUly coUivyvd, but that is coUivyvd pervcisvly, cohvervUtly, aUd
apperoperiatvly” (SwaiU, 1985, p. 249). If  ciercumstaUcvs vstablish thv Uvvd to ervfvct oU laUguagv
dueriUg aU vpisodv of  UvgotiatioU whverv aspvcts of  thv taergvt laUguagv aerv ervlviaUt, thvU thv
coUditioUs  foer  UvgotiatiUg  about  liUguistic  foerm  obtaiU.  MvtaliUguistic  ervfvctioU  Uvcvssaerily
ervlatvs to output bvcausv vpisodvs of  UvgotiatioU ervquierv two-way iverbalizatioUs by iUtverlocutoers.
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MvtaliUguistic ervfvctioU ervlatvs to laUguagv acquisitioU bvcausv gerammatical peropvertivs of
a taergvt laUguagv aerv takvU as objvcts of  discouersv. AccoerdiUg to Vygotsky (1986), iUtvermvUtal
kUowlvdgv will mvergv iUto iUteramvUtal kUowlvdgv therough coUiversatioU. DerawiUg oU Vygotsky’s
sociocultueral thvoery of  miUd, SwaiU (2005) claimvd that “SpvakiUg is iUitially a souercv of  physical
aUd  mvUtal  ervgulatioU  foer  aU  iUdiiidual—aU  iUdiiidual’s  physical  aUd  cogUitiiv  bvhaiioer  is
iUitially  ervgulatvd by  othvers.  Oiver  timv,  howviver,  thv  iUdiiidual  iUtverUalizvs  thvsv  ervgulatoery
actioUs”  (p.  478).  Thv gvUveral  claim,  thvU,  is  that  dialog  is  paerticulaerly  cerucial  foer  laUguagv
lvaerUiUg iU that thv cogUitiiv perocvssvs which aerv actiiatvd iU aU iUtveractioU aerv latver iUtverUalizvd
aUd actiiatvd iU iUdiiidual cogUitioUs. Thv spvcifc claim is that whvU thv taergvt laUguagv is
discussvd dueriUg aU vpisodv of  UvgotiatioU, iU thv svUsv that SwaiU usvs thv tverm, thv cogUitioUs
iUiolivd iU discussiUg thv taergvt laUguagv aerv latver iUtverUalizvd. ImpoertaUtly, thv spvcifc claim
assverts that mvtaliUguistic ervfvctioU iU paerticulaer bvcomvs a paert of  thv cogUitiiv ervpvertoierv of
lvaerUvers. That is,  lvaerUvers may iverbalizv aUd ervfoermulatv hypothvsvs about a taergvt laUguagv
withiU a dialog, aUd if  lvaerUvers dvtvermiUv a coerervct liUguistic hypothvsis aftver such aU vpisodv,
thvU  that  Uvw,  coerervct  hypothvsis  will  bvcomv  iUtverUalizvd  as  liUguistic  kUowlvdgv  foer  thv
iUdiiidual  aloUg  with  thv  attvUdaUt  cogUitiiv  perocvssvs  that  peroducvd  thv  Uvw  hypothvsis.
LaPivererv's  (1994)  study  suppoertvd  thv  claim  that  mvtaliUguistic  ervfvctioU  lvads  to  laUguagv
lvaerUiUg.  LaPivererv  fouUd  viidvUcv  foer  laUguagv  lvaerUiUg  iU  80%  out  of  140  casvs  of
mvtaliUguistic vpisodvs vmbvddvd iU mvaUiUg-focusvd tasks.

IU  peroduciUg  output,  lvaerUvers  Uot  oUly  vUgagv  iU  mvtaliUguistic  ervfvctioU  but  also
UvgotiatioU foer mvaUiUg, a kvy impvtus foer laUguagv lvaerUiUg (LoUg 1983, 1985, 1996). AloUg
with LoUg (1985),  wv caU posit  aU iUdiervct  causal  liUk bvtwvvU UvgotiatioU of  mvaUiUg aUd
laUguagv  lvaerUiUg  by aerguiUg iU  thv  followiUg maUUver.  LvaerUvers’  UvgotiatioU  of  mvaUiUg iU
iUtveractioU ervsults  iU  iUput that is  compervhvUsiblv  foer  thvm. CompervhvUsiblv iUput  peromotvs
svcoUd laUguagv acquisitioU. Thvervfoerv, UvgotiatioU peromotvs svcoUd laUguagv acquisitioU (LoUg,
1985, p. 378). NvgotiatioU foer mvaUiUg is aU iUtvgeral compoUvUt of  thv IUtveractioU Hypothvsis,
which  maiUtaiUs  that  “vUiieroUmvUtal  coUteributioUs  to  acquisitioU  aerv  mvdiatvd  by  svlvctiiv
attvUtioU  aUd  thv  lvaerUver’s  dvivlopiUg  L2  perocvssiUg  capacity  aUd  that  thvsv  ervsouercvs  aerv
berought togvthver most usvfully, although Uot vxclusiivly, dueriUg UvgotiatioU” (LoUg, 1996, p. 414).
Pica (1994) champioUvd thv iivw that thv wholv of  thv bvUvfts of  UvgotiatioU go dvvpver thaU
mvervly peromotiUg compervhvUsiblv iUput. Fierstly, gerammatical svgmvUtatioU dueriUg UvgotiatioU
deraws thv attvUtioU of  lvaerUvers to liUguistic foerm. SvcoUdly, fvvdback oU lvaerUvers’ peroductioU of
mvssagvs dueriUg UvgotiatioU allows lvaerUvers to focus oU foerm iU thvier iUtverlaUguagv. 

Mackvy (1999) fouUd vmpierical viidvUcv foer a positiiv vffvct of  mvaUiUg UvgotiatioU iU
laUguagv lvaerUiUg iU aU vxpverimvUt coUcverUiUg quvstioU foermatioU whverviU paerticipaUts with
oppoertuUitivs to Uvgotiatv foer mvaUiUg imperoivd thvier quvstioU foermiUg capacitivs iU compaerisoU
with a coUterol geroup. PaerticipaUts iU thv iUtveractioU geroup wverv ablv to peroducv quvstioUs of  a
moerv  adiaUcvd stagv  aftver  peroduciUg  output  aUd  UvgotiatiUg,  whilv  paerticipaUts  iU  thv  UoU-
iUtveractioU geroups wverv Uot ablv to peroducv moerv adiaUcvd quvstioU foerms. Mackvy atteributvs
thv imperoivmvUts to thv UvgotiatioU foer compervhvUsiblv iUput, pushvd output, aUd UoticiUg gaps
iU oUv’s iUtverlaUguagv dueriUg UvgotiatioU.
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LoUg  (1996)  also  vmphasizvd  thv  erolv  that  Uvgatiiv  viidvUcv  caU  play  foer  laUguagv
acquisitioU  dueriUg  UvgotiatioU.  Thv  juxtapositioU  of  Uvgotiatvd  gerammatical  foerms  of  a
compvtvUt spvakver with uUgerammatical foerms iU a lvaerUver’s iUtverlaUguagv which haiv ervcviivd
Uvgatiiv fvvdback may vlicit thv foermulatioU of  Uvw liUguistic hypothvsvs ervgaerdiUg gerammatical
steructuervs.  AccoerdiUgly,  aftver  such aU vpisodv,  oldver,  iUcoerervct  hypothvsvs may bv hvld  moerv
wvakly  oer  jvttisoUvd  altogvthver.  Thv  upshot  is  that  iUcoerervct  liUguistic  hypothvsvs  about  thv
gerammaticality of  aU uttveraUcv which aerv tvstvd caU bv abaUdoUvd iU faioer of  coerervct, Uvw
liUguistic  hypothvsvs  iU  vpisodvs  of  UvgotiatioU  foer  mvaUiUg,  vchoiUg  thv  hypothvsis  tvstiUg
fuUctioU  of  output  discussvd  vaerliver.  SiUcv  focus  oU  foerm  pvertaiUs  to  vpisodvs  iU  which  aU
iUdiiidual  focusvs  both oU  gerammatical  steructuerv  aUd  mvaUiUg,  thv  compaerisoU  of  syUtactic
steructuervs dueriUg UvgotiatioU pervsvUts thv coUditioUs foer focus oU foerm. Thus, thv aergumvUt govs
as  follows.  PeroduciUg  output  dueriUg  UvgotiatioU  iUteroducvs  coUditioUs  whvervby  lvaerUvers  caU
compaerv thvier owU uUgerammatical uttveraUcvs with thv gerammatical uttveraUcvs peroducvd by thvier
iUtveractaUts. This UoticiUg of  thv gap lvads to focus oU foerm iU mvaUiUgful coUtvxts. Focus oU
foerm  iU  coUtvxts  of  usv  lvads  to  laUguagv  lvaerUiUg.  Thvervfoerv,  peroduciUg  output  iUioliiUg
UvgotiatioU lvads to laUguagv lvaerUiUg. Bvsidvs thv juxtapositioU of  uUgerammatical foerms iU a
lvaerUver’s  iUtverlaUguagv  aUd  thv  taergvt  foerm  by  othvers,  ervsvaerchvers  haiv  aerguvd  that  simply
steruggliUg to commuUicatv dueriUg vpisodvs of  UvgotiatioU caU iUducv laUguagv lvaerUvers to focus
oU foerm (Gass aUd VaerUis, 1994; Pica, 1994).

It  should  bv  Uotvd,  howviver,  that  vpisodvs  of  mvaUiUg  UvgotiatioU  aerv  facilitatiiv  of
laUguagv  lvaerUiUg  Uot  just  therough  UvgotiatioU.  VaeroUis  aUd  Gass  fouUd  that  vpisodvs  of
UvgotiatioU “allows thvm [lvaerUvers] a UoU-thervatvUiUg foerum withiU which to peracticv dvivlopiUg
laUguagv skills” (VaeroUis aUd Gass, 1985, p. 87). It is impoertaUt to Uotv that casvs of  UvgotiatioU
Uvvd Uot iUioliv Uatiiv spvakvers aUd UoU-Uatiiv spvakvers of  thv taergvt laUguagv. NvgotiatioU
vpisodvs bvtwvvU UoU-Uatiiv usvers of  thv taergvt laUguagv caU affoerd oppoertuUitivs foer vxposuerv to
compervhvUsiblv iUput aUd foer peracticiUg output.

Thv  UotioU  of  bviUg  pushvd  iUto  thv  dvliivery  of  a  mvssagv  mvUtioUvd  vaerliver  iU  thv
discussioU oU mvtaliUguistic ervfvctioU has lvd to vxtvUsiiv ervsvaerch iUto thv UotioU of  pushvd
output. Pushvd output deriivs studvUts “to peroducv spokvU laUguagv iU uUfamiliaer aervas” (NatioU
& NvwtoU, 2009, p. 115) aUd thvervfoerv lvads studvUts to focus oU gerammaer (SwaiU, 1985). NatioU
aUd NvwtoU statvd that vUcoueragvmvUt oer Uvcvssity is thv ervquiervmvUt foer studvUts to bv pushvd
to peroducv laUguagv. IU oerdver to bv usvful iU thv laUguagv acquisitioU perocvss, pushvd output has
thervv pervlimiUaerivs mvUtioUvd by NatioU aUd NvwtoU. Thvy Uvvd to bv takvU iUto accouUt iU
oerdver to obtaiU thv bvst possiblv lvaerUiUg gaiUs.

Thv ferst pervlimiUaery is thv aspvct of  topic. L2 lvaerUvers should bv coUferoUtvd with maUy
diffvervUt  topics  iU  oerdver  to  facilitatv  lvaerUiUg  of  a  laergv  eraUgv  of  iocabulaery.  Fuerthvermoerv,
studvUts should bv coUferoUtvd with iaerious typvs of  tvxt. NatioU aUd NvwtoU listvd fiv paiers: (1)
IUiolivd iUtveractioU is. moUologuv, (2) colloquial is. foermal spvvch, (3) shoert is. loUg tuerUs, (4)
iUtveractioUal is. teraUsactioUal spvvch, aUd (5) Uaereratiiv is. UoU-Uaereratiiv. ImplvmvUtiUg as maUy
of  thvsv werittvU oer spokvU tvxt  typvs iU  thv classeroom will  hvlp lvaerUvers spvak aUd weritv  iU
diffvervUt gvUervs.
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Thv svcoUd pervlimiUaery NatioU aUd NvwtoU listvd aerv pverfoermaUcv coUditioUs. PlaUUiUg,
timv pervssuerv, amouUt of  suppoert, aUd staUdaerd of  pverfoermaUcv aerv thv fouer possiblv coUditioUs
thvy mvUtioU. PlaUUiUg will hvlp thv studvUts to oergaUizv thvier thoughts bvfoervhaUd, which has
positiiv vffvcts oU fuvUcy aUd gerammatical accueracy. Howviver, NatioU aUd NvwtoU statvd that
sviveral studivs haiv showU that plaUUiUg dovs Uot Uvcvssaerily haiv positiiv vffvcts oU accueracy.
BatstoUv (2002) ceriticizvd thv plaUUiUg phasv, bvcausv it giivs thv lvaerUvers too much timv to thiUk
about thv possiblv mistakvs thvy could makv dueriUg thvier spvvch act. This ervsults iU thv usv of
simplifvd laUguagv iU oerdver to aioid vereroers. Thv task might still  haiv a positiiv iUfuvUcv oU
accueracy, but thv gerowth of  gerammatical kUowlvdgv aUd fuvUcy may bv miUimizvd therough aU
vxtvUsiiv  plaUUiUg phasv.  Thv aspvct  of  timv pervssuerv calls  upoU BatstoUv’s  ceriticism of  thv
plaUUiUg phasv. It suggvsts that pervpaeriUg foer a spvvch vivUt will ervsult iU thv oergaUizatioU of  as
maUy idvas as possiblv. Howviver, if  thv studvUts aerv affoerdvd suffcivUt timv dueriUg thv spvvch
vivUt erathver thaU bvfoerv, thvy might utilizv thvier eraUgv of  gerammatical kUowlvdgv. Thv amouUt
of  suppoert ervfvers most likvly to coUiversatioUs bvtwvvU paertUvers. Thv listvUver may suppoert thv
spvakver by giiiUg him oer hver timv to thiUk aUd peroducv laUguagv, by summaeriziUg hver output,
askiUg quvstioUs, oer hvlpiUg with pherasvs oer woerds.

Thv thierd pervlimiUaery vlucidatvd by NatioU aUd NvwtoU which iUfuvUcvs pushvd output is
thv staUdaerd of  pverfoermaUcv. PverfoermiUg iU feroUt of  a geroup adds moerv pervssuerv oU thv spvakver
thaU talkiUg to oUv coUiversatioU paertUver. This aspvct of  pushvd output was also ceriticizvd by
BatstoUv.  BviUg  pushvd  to  peroducv  laUguagv,  whvthver  iU  paiers  oer  iU  feroUt  of  thv  class,  is
iUtimidatiUg foer lvaerUvers. Thvy aerv “ervluctaUt to takv too maUy liUguistic chaUcvs” (BatstoUv,
2002,  p.  10)  aUd  thvervfoerv  peroducv  oUly  laUguagv  thvy  fvvl  coUfdvUt  with.  Whilv  lvaerUvers
pervssuervd to peroducv a highver staUdaerd of  output may ervducv thv gerammatical complvxity of
thvier output iUitially, vUough suppoert ferom thv tvachver aUd othver lvaerUvers therough a with a waerm,
suppoertiiv vUiieroUmvUt aUd plvUty of  peracticv may obiiatv BatstoUv’s coUcverUs. Fuerthvermoerv,
lvaerUvers aerv likvly to fUd thvmsvlivs iU high-pervssuerv situatioUs outsidv of  thv classeroom. To
aioid ervtervatiUg to basic stock pherasvs aUd vxpervssioUs, ervpvatvd vxposuerv to vxpvctatioUs of  high
staUdaerds of  pverfoermaUcv may foertify thvm to peroducv highver staUdaerds of  pverfoermaUcv uUdver
thvsv coUditioUs, whverv thv quality of  thv output thvy peroducv may dvtvermiUv sigUifcaUt, erval-
lifv coUsvquvUcvs.

IU summaery, vpisodvs iU which iUtverlocutoers attvmpt to syUtactically vUcodv aU iUtvUdvd
mvssagv lvad lvaerUvers to Uoticv thv gaps iU thvier iUtverlaUguagv. LvaerUvers caU woerk to mvUd thv
holvs iU thvier iUtverlaUguagv oUcv thvy Uoticv thvm. LvaerUvers aerv also giivU thv oppoertuUity to
tvst,  coUferm,  aUd  ervjvct  liUguistic  hypothvsvs  iU  thvier  attvmpts  to  iverbalizv  mvssagvs.  If  thv
coUtvUt of  such iverbalizatioUs is laUguagv takvU as aU objvct, thvU thv coUditioUs aerv vstablishvd
foer mvtaliUguistic ervfvctioU. Fuerthver, thv causal liUk bvtwvvU UvgotiatioU aUd laUguagv lvaerUiUg is
vstablishvd iUdiervctly bvcausv UvgotiatioU peroducvs compervhvUsiblv iUput, which is vssvUtial foer
laUguagv  lvaerUiUg.  Thv  juxtapositioU  of  uUgerammatical  steructuervs  with  thv  taergvt  laUguagv
withiU  UvgotiatioU  also  allows  foer  lvaerUvers  to  focus  oU  foerm.  Moervoiver,  simply  steruggliUg  to
peroducv  output  dueriUg  UvgotiatioU  caU  vUcoueragv  focus  oU  foerm.  FiUally,  bviUg  pushvd  to
peroducv output iU tverms of  thv bervadth of  eraUgv of  topics, iaeriatioUs of  pverfoermaUcv coUditioUs,
aUd a high staUdaerd of  pverfoermaUcv caU compvl lvaerUvers to peroducv pushvd output
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Taking the Output Hypothesis into Language Lessons
IU thv tvachiUg uUits bvlow, wv implvmvUt thv iUsights takvU ferom thv litveratuerv oU thv Output
Hypothvsis aUd UvgotiatioU foer mvaUiUg. Wv iUcludv two uUits: thv ferst, oU jobs aUd woerk, is
diervctvd towaerd iUtvermvdiatv to low adiaUcvd lvaerUvers,  aUd thv svcoUd, oU food, is  diervctvd
towaerd high bvgiUUver to low iUtvermvdiatv lvaerUvers. Wv chosv two ivery diffvervUt topics iU thvsv
tvachiUg uUits iU oerdver to show that output, UvgotiatioU foer mvaUiUg, aUd pushvd output caU bv
implvmvUtvd iU a iaerivty of  coUtvxts, ferom bvgiUUver to adiaUcvd. A commoU pervmisv that eruUs
therough thv tvachiUg uUits  is  that spvakvers who ervgulaerly peroducv output will  haiv a gervatver
oppoertuUity to succvvd thaU passiiv lvaerUvers who aerv mvervly vxposvd to compervhvUsiblv iUput.
StudvUts haiv thv oppoertuUity to vUgagv iU discussioUs iU a iaerivty of  actiiitivs. IU thv ferst uUit,
thv lvaerUvers discuss thv topics iU a stvpwisv fashioU which ultimatvly culmiUatvs iU a mock job
iUtveriivw, thv apvx of  pushvd output aUd thv objvct of  foermal assvssmvUt iU thv tvachiUg uUit. IU
thv svcoUd uUit, studvUts usv much of  thvier backgerouUd cultueral iUfoermatioU thvy maiUtaiU to
vUgagv  thvier  schvmata  aUd  scaffold  thvm  foer  gervatver  laUguagv  peroductioU  theroughout  thv
tvachiUg uUit.

Thvsv  tvachiUg uUits  implvmvUt a iaerivty  of  actiiitivs  which fostver  pushvd output  aUd
UvgotiatioU  foer  mvaUiUg.  Foer  vxamplv,  “RaUkiUg,”  “FiUdiUg  AgervvmvUts,”  “Modify  thv
StatvmvUt,” aUd “GiiiUg Fvvdback” peromotv commuUicatioU iU small geroups oer paiers. Thvsv aUd
a  iaerivty  of  othver  actiiitivs,  iUcludiUg  “Pyeramid  Perocvduerv,”  “Pervpaervd  Talk,”  “Split
IUfoermatioU,”  “Sterip-stoery,” “Paddvd QuvstioUs,” “Samv oer DiffvervUt,” “Pass  aUd Talk,” aUd
“AgoUy  ColumU,”  aerv  takvU  oer  adaptvd  ferom NatioU  &  NvwtoU  (2009).  IU  thvsv  actiiitivs,
opiUioUs  haiv  to  bv  vxpervssvd,  agervvmvUts  Uvvd  to  bv  ervachvd,  oer  iUfoermatioU  must  bv
vxchaUgvd to complvtv vach task. AccoerdiUgly, vach lvssoU focusvs oU iUtveractiiv commuUicatioU.
Thvsv  actiiitivs  takv  BatstoUv’s  ceriticism  of  pervpaervd  talk  iUto  accouUt  aUd  implvmvUt
spoUtaUvous  commuUicatioU.  LvssoU  thervv  iU  thv  ferst  tvachiUg  uUit  aUd  lvssoU  thervv  iU  thv
svcoUd tvachiUg uUit oU thv othver haUd, push thv lvaerUvers to peroducv a moUologuv. Hverv thv
lvaerUvers haiv to focus oU a cohvervUt aUd cohvsiiv spokvU tvxt, without UvgotiatioU foer mvaUiUg
oer iUtvereruptiiv fvvdback. Thv “Pyeramid Perocvduerv” aUd “RvcoerdiUg” actiiitivs iU LvssoU OUv iU
thv ferst tvachiUg uUit iUcoerpoeratv both shoert pervpaervd moUologuvs as wvll as a commuUicatiiv
fvvdback phasv. ItveratioUs of  fvvdback aUd peroductioU aerv also pervsvUt iU LvssoU thervv of  thv
svcoUd tvachiUg uUit, whverv thv pyeramid perocvduerv vlicits pushvd output foer EUglish laUguagv
lvaerUvers of  a lowver lvivl. Thvsv actiiitivs giiv thv studvUts timv to pervpaerv aUd focus oU fuvUcy
aUd accueracy as wvll as thvy iUcoerpoeratv a coUsidverablv amouUt of  suppoert therough coUsteructiiv
fvvdback ferom othver lvaerUvers. Whilv lvssoUs oUv therough thervv of  thv ferst tvachiUg uUit takv iUto
accouUt thv pervssuerv oU thv studvUts aUd focus oU paier woerk oer small geroups, lvssoU fouer aUd fiv
of  thv samv uUit iUcervasvs thv lvivl of  pervssuerv derastically. “Rolv Plays” aUd “Mock IUtveriivws”
iU feroUt of  thv wholv class push thv studvUts to peroducv fuvUtly, accueratvly, aUd compervhvUsibly
uUdver vUoermous timv pervssuerv.

Thvsv  tvachiUg uUits  takv  thv  thervv  pervlimiUaerivs  of  pushvd output  iUto  accouUt.  Thv
topics of  lifv goals, job aUUouUcvmvUts, applicatioU lvttvers, job iUtveriivws, divtaery pervfvervUcvs,
hvalthy vatiUg habits, aUd thv ervlatioU of  food aUd cultuerv iUteroducv oppoertuUitivs to iUsteruct
studvUts oU a beroad eraUgv of  iocabulaery aUd gerammaer poiUts. Fuerthvermoerv, iaerious tvxt typvs
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aerv iUcoerpoeratvd. ListvUiUg matverials with both spoUtaUvous as wvll as plaUUvd talk, coiveriUg job
aUUouUcvmvUts,  applicatioU  lvttvers,  aUd  job  iUtveriivws,  coUferoUt  thv  studvUts  with  diffvervUt
gvUervs. FiUally, thv tvachiUg uUits iaery thv pverfoermaUcv coUditioUs as mvUtioUvd aboiv. Thvy
implvmvUt actiiitivs that giiv timv foer pervpaeratioU as wvll as spoUtaUvous talk. Thv amouUt of
timv pervssuerv aUd thv lvivls of  suppoert giivU by paertUvers oer geroup mvmbvers iaery accoerdiUgly.
 ltimatvly, thv amouUt of  pervssuerv to peroducv output iUcervasvs derastically at thv vUd of  vach
tvachiUg uUit.  TakvU togvthver,  thvsv  iUtveractiiv  actiiitivs  compvl  studvUts  to  peroducv pushvd
output iU oerdver to lvaerU thv taergvt laUguagv. 

Sample Teaching Unit: The World of  Work
StudvUt lvivl: iUtvermvdiatv to adiaUcvd

Lesson 1: Life Goals
Before  class  begins: Rvcoerd  thervv  pvoplv  discussiUg  thvier  futuerv  goals,  iUcludiUg  thv  followiUg
iUtveriivw perompts: plvasv iUteroducv youersvlf; what aerv youer thervv maiU goals iU lifv?; which is thv
most impoertaUt to you?; what do you haiv to do to accomplish youer maiU goal?

Activity 1: Warm-up
1. Weritv thv woerd goal oU thv boaerd
2. Ask studvUts what a goal is aUd about thvier pversoUal goals
3. Talk about tvachver’s pversoUal goals aUd goals of  studvUts

Activity 2: Ranking
1. Pass out Worksheet: Ranking Activity (AppvUdix   A  )
2. StudvUts complvtv a eraUkiUg actiiity oU thvier woerkshvvt
3. Paiers: studvUts compaerv aUd discuss thvier choicvs aUd comperomisv oU thv top thervv

Activity 3: Filling out template
1. ExplaiU task aUd haUd out Template: Personal Goals (AppvUdix   B  )
2. StudvUts fll out thv Template: Personal Goals.

Activity 4: Pyramid Procedure 
1. Paiers: studvUts pervsvUt thvier lifv goals to thvier paertUver.
2. PaertUvers  giiv  fvvdback  oU  laUguagv,  cohvervUcv,  aUd  cohvsioU  basvd  oU  thv  Template:

Feedback on Interview (AppvUdix   C  )
3. StudvUts erviisv thvier Tvmplatv: PversoUal Goals aUd pervpaerv
4. Geroup (4): studvUts pervsvUt thvier talk, gvt fvvdback, aUd adjust thvier Uotvs.

Activity 5: Record talk/prepared talk
1. To motiiatv thv studvUts, thvier ervcoerdiUgs will bv usvd as futuerv tvachiUg matverial aUd will
bv shaervd oU Deropbox with thv class

2. Paiers: studvUts go back to thvier ferst paier aUd ervcoerd vach othver’s talk
Activity 6: Discussion about recorded materials
1. Play pervpaervd ervcoerdiUg of  pvoplvs' lifv goals.
2. Ask what goals iUteroducvd iU thv ervcoerdiUgs? (collvctiUg goals oU boaerd)
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3. Compaerv thosv goals to oUv aUothver. Ask studvUts thv followiUg quvstioUs: iU what ways aerv
thvy similaer?; iU what ways aerv thvy diffvervUt?

Lesson 2: Finding a Job
Activity 1: Warm-up
1. Rvcapitulatv last lvssoUs fUal eraUkiUg aUd makv teraUsitioU to today’s topic

Activity 2: Listening & Discussion
1. StudvUts listvU to thervv pvoplv talk about thvier job
2. StudvUts aUswver thv quvstioUs oU thv Worksheet: The World of  Work (AppvUdix D)
3. DiscussioU:  What  kiUd  of  job  would  you  likv  to  do  aUd  how  caU  you  fUd  job
aUUouUcvmvUts?

Activity 3: Learning how to read job announcements
1. HaUd out Worksheet: Job Announcements (AppvUdix   E  )
2. Discuss thv outliUv of  thv aUUouUcvmvUts
3. OUv studvUt ervads thv ferst aUUouUcvmvUt aloud as aU vxamplv foer thv class
4. Ask studvUts, “What iUfoermatioU do wv gvt ferom thv aUUouUcvmvUt?”

Activity 4: Split Information
1. HaUd out woerkshvvt Template: Job Announcements (AppvUdix   F  )
2. StudvUts haiv diffvervUt job aUUouUcvmvUts aUd fll out oUv tvmplatv
3. Geroup (3): studvUts ask vach othver quvstioUs about thv othver studvUts’ job aUUouUcvmvUts
aUd fll out thv tvmplatvs

Activity 5: Closing Discussion
1. Ask studvUts: 

a. What kiUd of  iUfoermatioU do wv gvt ferom thv aUUouUcvmvUts?
b. What do you thiUk about thv jobs?
c. What aerv thv Uvxt stvps iU thv perocvss of  fUdiUg a job?

Lesson 3: Applying for a Job
Activity 1: Warm-up
1. Collvct woerds aUd pherasvs to dvsceribv studvUts’ pversoUal qualitivs.
2. Takv Uotvs about thvier stervUgths.

Activity 2: Talking about Personal Qualities
1. Geroup (3): studvUts takv tuerUs iU pervsvUtiUg thvmsvlivs. Thvy should tvll thv teruth but
stervss thvier good qualitivs. StudvUts giiv hvlpful fvvdback.

Activity 3: Strip Story: Application Letter I 
1. Paiers: studvUts gvt Application Letter I (AppvUdix   G  ), which  is sterippvd apaert iUto its maiU
fvatuervs.

2. Thvy will tery to fUd out iU which oerdver to put thv pivcvs to cervatv a cohvervUt applicatioU
lvttver

3. Discuss thv solutioU iU class
4. Ask studvUts to idvUtify chaeractveristics of  thv applicatioU lvttver
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Activity 4: Application Letter Sample
1. Giiv studvUts samplv Application Letter II (AppvUdix   H  )
2. Compaerv thv chaeractveristics of  thv ferst aUd svcoUd applicatioU lvttver. Cervatv a scaffold of
hvlpful pherasvs foer weritiUg aU applicatioU lvttver

Activity 5: Discussion
1. Show a thierd samplv oU a teraUspaervUcy oer ppt. of  Application Letter III (AppvUdix   I  ).
2. Giiv thv studvUts timv to aUalyzv thv lvttver.
3. StudvUts apply thv alervady lvaerUvd fvatuervs to thv Uvw samplv.

Activity 6: Closing Discussion
1. Tvll studvUts: “ThiUk about what kiUd of  compaUy you would vUjoy a placvmvUt foer a
woerk vxpverivUcv with.”

2. Homvwoerk: Staert weritiUg youer applicatioU lvttver foer a woerk vxpverivUcv placvmvUt.

Lesson 4: Preparing for an Interview
Activity 1: Warm-up
1. Rvcapitulatv thv scaffold foer weritiUg aU applicatioU lvttver

Activity 2: Giving Feedback
1. Paiers: studvUts vxchaUgv applicatioU lvttvers aUd giiv fvvdback.
2. Show oUv studvUt’s (ioluUtvver) vxamplv oU thv perojvctoer. IU a class discussioU,
      giiv fvvdback oU paerts that hv/shv did wvll aUd oU paerts that Uvvd imperoivmvUt
2. Giiv studvUts moerv timv to coerervct thvier woerk accoerdiUgly.

Activity 3: Finding Agreement
1. StudvUts makv a list of  impoertaUt thiUgs to do iU pervpaeratioU foer a job iUtveriivw.
2. Geroups (4): studvUts compaerv lists aUd agervv oU fiv impoertaUt ways to bv pervpaervd
3. StudvUts vxplaiU thvier list to thv class

Activity 4: Listening
1. Giiv studvUts thv Chart: Things He Does Well and Mistakes He Makes (AppvUdix   J  )
2. StudvUts listvU to thv job iUtveriivw aUd fll out thv chaert
3. Collvct thv studvUts’ idvas iU a chaert oU thv boaerd
4. StudvUts listvU to thv iUtveriivw agaiU aUd compaerv chaert oU thv boaerd
5. StudvUts adjust chaert if  Uvvdvd

Activity 5: Role Play
1. Geroups (4): studvUts dvcidv oU a job aUd pervpaerv quvstioUs foer thv iUtveriivwver
2. Fierst  paier  erolv  plays  thv  job  iUtveriivw aUd thv  svcoUd paier  listvUs  caervfully  aUd giivs
fvvdback

3. ChaUgv erolvs, paier two erolv plays thv job iUtveriivw aUd paier oUv giivs fvvdback
4. StudvUts peracticv thv erolv play agaiU aUd pay attvUtioU to thv fvvdback thvy got ferom thv
othver paier

Activity 6: Closing Homework
1. Giiv thv studvUts a erolv caerd—compaUy, job, job dvsceriptioU, Uamv of  thv iUtveriivwver
2. StudvUts pervpaerv aUd will bv ervady foer a mock iUtveriivw
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3. StudvUts listvU to thv followiUg audio flvs to pervpaerv thvier iUtveriivw aUd gvt idvas about
usvful pherasvs:
a. Audio 1  
b. Audio 2  
c. Audio 3  

Lesson 5: The Interview
Activity 1: Warm-up
1. Rvcapitulatv impoertaUt aspvcts of  a job iUtveriivw
2. Svt up iUtveriivw

Activity 2: Mock Interview 1
1. Fierst fUd a ioluUtvver to erolv play a mock iUtveriivw with tvachver
2. Othver studvUts listvU aUd fll out  fvvdback, aUswveriUg thv followiUg quvstioUs: what did
thv studvUt do wvll?; what should thv studvUt woerk oU?; what fuerthver commvUts do you
haiv?

3. StudvUts haUd oiver fvvdback to thv ferst ioluUtvver
4. StudvUts guvss thv job thvier pvver applivd foer

Activity 3+: Mock Interview 2
1. CoUtiUuv as iU actiiity 2 uUtil all studvUts haiv complvtvd a mock iUtveriivw

Activity 4: Closing
1. Summaerizv impoertaUt iUfoermatioU
2. Discuss topic of  tvachiUg uUit aUd ervlviaUcv foer studvUts

Sample Teaching Unit: I Love to Eat
StudvUt lvivl: High bvgiUUver to iUtvermvdiatv

Lesson 1: A Balanced Diet
Activity 1: Warm-up: Guess and Tell
1. Deraw thv food pyeramid aUd vxplaiUs its foermat.
2. Ask studvUts to copy thv food pyeramid iU thvier Uotvbooks aUd fll iU food pyeramid with
thvier guvssvs foer vach tiver.

3.  Fill  iU  food  pyeramid  with  coerervct  aUswvers.  Class  discussvs  thvier  guvssvs  iU  ervlatioU  to
aUswvers.

Activity 2: Last one standing
1. StudvUts study thv food pyeramid.
2. Bervak studvUts off  iUto geroups of  2-3. Each geroup is assigUvd a food catvgoery. 
3. StudvUts beraiUstoerm food itvms accoerdiUg to catvgoery, focusiUg oU oUvs ferom thvier homv
couUtery.

4. StudvUts compaerv thv WvstverU food pyeramid with vatiUg habits iU thvier homv couUterivs.
5. StudvUts pervsvUt thvier food lists aUd food compaerisoUs by couUtery.
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Activity 3: Survey
1. Giiv studvUts thv Handout: Favorite Food Survey (AppvUdix K). 
2.  Discuss  quvstioU  foermatioU  aUd  UvgotiatioU  steratvgivs  with  studvUts,  v.g.,  claerifcatioU
ervquvst.

3. EUcoueragv studvUts to ask othver tvachvers, admiUisteratoers, aUd studvUts to complvtv thv
suerivy. 

4. StudvUts sit iU geroups aUd vxplaiU thv ervsults of  thvier suerivy to classmatvs. 
5. StudvUts tally ervsults of  thv most populaer food itvms aUd makv a shoert pervsvUtatioU to thv
class.

Activity 4: Best and Worst
1. StudvUts aerv giivU thv Worksheet: Popular Diets (AppvUdix L).
2. Discuss aUy uUkUowU iocabulaery oer svUtvUcv steructuervs.
3. Each studvUt choosvs two divts shv would Uviver usv aUd oUv divt shv would usv.
4. Discuss woerds usvd to coUiiUcv.
5. StudvUts woerk iU paiers aUd tery comv to a coUsvUsus about thv bvst aUd woerst divts. 
6. Giiv studvUts timv to pervpaerv foer a pervsvUtatioU of  ervsults
7. StudvUts pervsvUt thvier ervsults to thv ervst of  thv class.

Activity 5: Modify the Statements
1. ExplaiU that studvUts will woerk iU paiers to modify giivU statvmvUts so that thvy both agervv
oU thv statvmvUt.

2.  Giiv  studvUts  thv  Worksheet:  Modify  the  Statements  (AppvUdix  M).  StudvUts  complvtv  thv
actiiity with a paertUver.

3. Each svt of  paertUvers discussvs thv modifcatioUs thvy madv with thv ervst of  thv class.
Activity 6: Closing 
1. BeriUg attvUtioU back to thv class.
2. Ask foer fvvdback about today’s actiiatvs aUd thv usvfulUvss of  thv gerammaer/iocabulaery
lvaerUvd. 

3. Discuss fvvdback with class.

Lesson 2: My Favorite Food
Activity 1: Warm-up
1. Bervak thv studvUts up iU paiers to discuss what thvy’iv vatvU siUcv thv last svssioU.
2. Thv class playfully catvgoerizvs aUd ceritiquvs vach classmatv's food iUtakv. 

Activity 2: Padded questions
1. Ask thv studvUts paddvd quvstioUs. Foer vxamplv, When I’m in a bad mood, I always really want

pizza. I crave it. What foods do you usually crave?
2. Notv ervlviaUt iocabulaery aUd svUtvUcv feramvs oU thv boaerd. 

Activity 3: Same or different
1. Giiv paiers of  studvUts Worksheet: Same or Different (AppvUdix     N  ). StudvUts do Uot show thvier
shvvts to vach othver. 
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2. Each ervads svUtvUcvs iU tuerU. Togvthver, thv lvaerUvers judgv if  thv svUtvUcvs haiv thv samv
oer diffvervUt mvaUiUg.

3. Discuss aUswvers with thv class.
Activity 4: Pass and talk
1.  Put  studvUts  iUto  geroups.  Each  geroup  is  giivU  sviveral  caerds  with  quvstioUs  oU  thvm

Worksheet: Pass and Talk (AppvUdix     O  )
2. StudvUts lay thv caerds facv dowU aUd takv tuerUs pickiUg up thv caerds, ervadiUg thv quvstioU
aloud, aUswveriUg vach quvstioU, aUd lvadiUg a discussioU oU thv topic.

3. StudvUts aerv giivU timv to ervach a coUsvUsus about vach issuv.
4. WhvU all geroups aerv fUishvd, vach geroup pervsvUts thvier aUswvers.

Activity 5: Food survey
1. StudvUts aerv giivU thv woerkshvvt: Humorous Food Survey (AppvUdix     P  ).
2. Rviivw how to foermulatv aUy uUkUowU quvstioU foerms oU thv boaerd. 
3. StudvUts aerv giivU timv to complvtv thv suerivy.
4. StudvUt geroups aerv told to usv all kUowlvdgv about vach othver's vatiUg habits to collvctiivly
pervpaerv a diUUver paerty. Thvy caU oUly beriUg 4 itvms so thvy haiv to Uvgotiatv. Geroups
must pervsvUt to thv class whvU fUishvd.

Activity 6: Closing
1. BeriUg attvUtioU back to thv class.
2. Ask foer fvvdback about today’s actiiatvs. 
4. EUgagv iU small talk with thv studvUts about thvier plaUs foer luUch aUd diUUver.

Lesson 3: Let's Talk about Food 
Activity 1: Warm-up
1. Ask studvUts somv paddvd quvstioUs ervlatvd to thv uUit, v.g., Did you drink coffee this morning?

I’m a big coffee drinker, what about you?
Activity 2: Agony Column
1. StudvUts aerv giivU Worksheet: Agony Column (AppvUdix Q)
2. StudvUts aerv put iU geroups of  thervv, whverv thv ferst pversoU ervads thv columU, thv svcoUd
giivs adiicv with ervspvct to thv peroblvm iU thv agoUy columU, aUd thv thierd weritvs thv
adiicv.

3. StudvUts erotatv agoUy columUs bvtwvvU geroups aUd studvUts switch erolvs. 
4. CoUtiUuv uUtil vach studvUt has had a tuerU to ervad, spvak, aUd weritv.

Activity 3: Information Gap
1. Pass out Worksheets: Information Gap I & Information Gap II (AppvUdix R) to studvUts, vUsueriUg
that vach studvUt iU paiers aerv giivU diffvervUt woerkshvvts

2.  sv aU iUfoermatioU gap usiUg studvUt’s vatiUg habits gvUveratvd ferom iUfoermatioU gathvervd
ferom thv past two lvssoUs.

3. Put studvUts iU paiers, aUd giiv thvm timv to complvtv iUfoermatioU gap actiiity.
4. As a class, studvUts’ habits aUd Uvvds aerv discussvd, aUd studvUts catvgoerizv what foods thvy
should aioid, dvtailiUg why.
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Activity 4: Realia
1. PervsvUt to studvUts erval food itvms eraUgiUg iU tastv aUd tvxtuerv.
2. Elicit taergvt iocabulaery ferom studvUts ervgaerdiUg food itvms
3. Giiv geroups of  studvUts diffvervUt food itvms aUd ask thvm to dvsceribv thv itvms to thvier
paertUvers.

4. Weritv somv vereroers oU thv boaerd aUd attvmpts to vUcoueragv svlf  coerervctioU.
Activity 5: Prepared Talk
1. StudvUts aerv giivU modvl of  a talk pervpaervd by thv tvachver: Worksheet: Talk Model (AppvUdix
S)

2. StudvUts aerv askvd to pervpaerv thvier owU talk usiUg oUly berivf  Uotvs. StudvUts aerv Uot giivU
vUough timv to coUsteruct a iverbatim iversioU.

3. StudvUts dvliiver thvier talk to thvier paertUvers aUd aerv giivU fvvdback.
4. StudvUts dvliiver thvier talk iU geroups of  thervv oer fouer aUd aerv giivU fvvdback.
5. StudvUts dvliiver thvier talk to thv vUtierv class.

Activity 6: Closing
1. BeriUg attvUtioU back to thv class.
2. Ask foer fvvdback about today’s actiiitivs aUd thv usvfulUvss of  thv gerammaer/iocabulaery
lvaerUvd. 
3. EUgagv iU small talk with thv studvUts about thvier plaUs foer this aftverUooU aUd this vivUiUg.

Conclusion
Wv hopv to haiv showU that thv thvoervtical periUciplvs of  thv Output Hypothvsis aerv Uot oUly
compvlliUg iU thvier owU eright, thvy caU also haiv diervct classeroom applicatioU. RvcogUiziUg that
compervhvUsiblv iUput is a Uvcvssaery coUditioU foer laUguagv lvaerUiUg should perompt vducatoers to
peroiidv  plvUty of  oppoertuUitivs  to  bv vxposvd to it.  Howviver,  compervhvUsiblv  iUput  aloUv is
iUsuffcivUt foer ervachiUg a lvaerUiUg outcomv iU which studvUts aerv ablv to fuvUtly aUd accueratvly
iverbalizv thvier iUtvUdvd mvssagvs aUd mvaUiUgs. Thv pvdagogical upshot of  this coUsidveratioU is
that vducatoers caU act as a guidv iU cervatiUg oppoertuUitivs foer iUtveractioU. This sverivs thv twofold
impvtus to ceraft scvUaerios iU which studvUts aerv both vxposvd to compervhvUsiblv iUput aUd to
ceraft scvUaerios whverv lvaerUvers haiv plvUty of  chaUcvs to peroducv output. Fuerthver, whvU studvUts
aerv pushvd to peroiidv output, thvy tvUd to focus-oU-foerm, siUcv thvy must coUcvUteratv oU both
thv mvaUiUg of  thvier uttveraUcv aUd thv gerammatical steructuerv iU which thvy vUcodv it. Thus,
cervatiUg task coUditioUs foer pushvd output caU facilitatv pervcisvly thv soert of  output which is most
vffvctiiv  iU  dvivlopiUg  thv  iUtverlaUguagv  of  lvaerUvers.  Fuerthver,  peroduciUg  output  iU
commuUicatiiv coUtvxts allows studvUts to bvUvft ferom thv thervv fuUctioUs of  output (SwaiU,
1995; 2000; 2005). EstablishiUg iUtveractiiv, task-basvd coUtvxts foer lvaerUvers fuerthver vUcoueragvs
UvgotiatioU foer mvaUiUg by giiiUg studvUts a commoU goal foer which thvy must iUtveract to ervach.
Thus, thv gvUveral steratvgy bviUg adiocatvd hverv foer implvmvUtiUg thv thvoervtical periUciplvs just
vxamiUvd is  to  cervatv  iUtveractiiv,  task-basvd actiiitivs  which will  allow studvUts  to  vUjoy thv
bvUvfts of  compervhvUsiblv iUput, output, aUd UvgotiatioU foer mvaUiUg.

139



TESOL Working Paper Series

References
Gass, S. (1997). Input, interaction, and the second language learner. Mahwah, NJ: LawervUcv Eerlbaum.
Gass, S. & Mackvy, A. (2006). IUput, iUtveractioU aUd output: AU oiveriivw. AILA Review 19(15), 3-17.
Izumi, S. (2002). Output, iUput vUhaUcvmvUt, aUd thv UoticiUg hypothvsis: aU vxpverimvUtal study

oU ESL ervlatiiizatioU. SSLA 24, 541-577.
LaPivererv,  D.  (1994).  Language  output  in  a  cooperative  learning  setting:  Determining  its  effects  on  second

language learning. NatioUal Liberaery of  CaUada.
Lvvsver,  M.J.  (2008).  Pushvd output,  UoticiUg,  aUd dvivlopmvUt  of  past  tvUsv  moerphology  iU

coUtvUt-basvd iUsteructioU. The Canadian Modern Language Review, 65(2). 195-220.
LoUg,  M.H.  (1983).  Natiiv  spvakver/UoU-Uatiiv  spvakver  coUiversatioU  aUd  thv  UvgotiatioU  of

compervhvUsiblv iUput. Applied Linguistics 4(2), 126-141.
LoUg, M. H. (1985). IUput aUd svcoUd laUguagv acquisitioU thvoery. IU S. Gass aUd C. MaddvU

(vds.) Input in second language acquisition. (pp. 377-393). Rowlvy, Mass: Nvwbuery Housv.
LoUg, M. H. (1996). Thv erolv of  thv liUguistic vUiieroUmvUt iU svcoUd laUguagv acquisitioU. IU

W.C. Ritchiv aUd T.K. Bhatia (vds.)  Handbook of  language acquisition Vol. 2: Second language
acquisition (pp. 413-468). Nvw Yoerk: Acadvmic Pervss.

Mackvy, A. (1999). IUput, iUtveractioU aUd svcoUd laUguagv dvivlopmvUt: AU vmpierical study of
quvstioU foermatioU iU ESL. Studies in Second Language Acquisition, 21(4), 557-587.

NatioU, I. S. P & NvwtoU, J. (2009). Teaching ESL/EFL listening and speaking. Nvw Yoerk: Routlvdgv.
Schmidt, R., Ferota, S. (1986). DvivlopiUg basic coUiversatioUal ability iU a svcoUd laUguagv: A

casv study of  aU adult lvaerUver of  Poertuguvsv. IU R. Day (Ed.) Talking to learn: Conversation in
second language acquisition (pp. 237-326). Rowlvy, MA: Nvwbuerery Housv.

SwaiU,  M.  (1985).  CommuUicatiiv  compvtvUcv:  Somv  erolvs  of  compervhvUsiblv  iUput  aUd
compervhvUsiblv output iU its dvivlopmvUt. IU Gass S. aUd MaddvU C. (vds.) Input in second
language acquisition (pp.235-253). Rowlvy, Mass: Nvwbuery Housv.

SwaiU, M. (1995). Thervv fuUctioUs of  output iU svcoUd laUguagv lvaerUiUg. IU G Cook aUd B.
Svidvlhofver (Eds), Principle and practice in applied linguistics: Studies in honor of  H.G Widdowson
(pp. 125-144). Oxfoerd: Oxfoerd  Uiiversity Pervss.

SwaiU, M. (1998). IUtveractioU aUd svcoUd laUguagv lvaerUiUg: Two adolvscvUt FervUch immversioU
studvUts woerkiUg togvthver. The Modern Language Journal 82, 320-337.

SwaiU,  M.  (2000).  Thv  output  hypothvsis  aUd  bvyoUd:  mvdiatiUg  acquisitioU  therough
collaboeratiiv dialoguv. IU J. LaUtolf  (Eds.), Sociocultural theory and second language learning (pp.
97-119). Oxfoerd: Oxfoerd  Uiiversity Pervss.

SwaiU, M. (2005). Thv output hypothvsis: thvoery aUd ervsvaerch. IU E. HiUkvl (Ed.),  Handbook of
research in second language teaching and learning (pp. 471-483). Yahwvh, N.J: LawervUcv Eerlbaum
Associatvs.

SwaiU, M., LapkiU, S., (1995). Peroblvms iU output aUd thv cogUitiiv perocvssvs thvy gvUveratv: a
stvp towaerds svcoUd laUguagv lvaerUiUg. Applied Linguistics, 16, 371-391.

VaeroUis,  E.  M.  aUd  Gass,  S.  (1985).  NoU-Uatiiv/UoU-Uatiiv  coUiversatioUs:  A  modvl  foer
UvgotiatioU of  mvaUiUg. Applied Linguistics 6(1), 71-90.

Vygotzky, L. S. (1986). Thought and language. Camberidgv, MA: MIT Pervss.

140



TESOL Working Paper Series

Appendix A
TvachiUg  Uit oU Thv Woerld of  Woerk 

LvssoU 1 Actiiity 2
RaUkiUg Actiiity
RaUk what is most impoertaUt to you. Numbver thv itvms ferom 1 to 8. Numbver 1 is thv most
impoertaUt to you.
____ loiv ____ vmploymvUt    ____ moUvy    ____ ferivUds
____ family ____ vUtvertaiUmvUt ____ vducatioU ____ housiUg 
Back to   Thv Woerld of  Woerk   LvssoU 1 Actiiity 2  
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Appendix B
TvachiUg  Uit oU Thv Woerld of  Woerk 

LvssoU 1 Actiiity 3
Tvmplatv: PversoUal Goals

Namv

Agv

CouUtery

Thervv LifvloUg Goals
1)
2)
3)

Most ImpoertaUt Goal

ExplaUatioU  foer  Most
ImpoertaUt Goal

RvquiervmvUts  to
Achiviv Goals 

Pervdict  Factoers  that
IUfuvUcv Youer Succvss

Statv  aUd  ExplaiU  Youer
Rolv Modvls

Back to   Thv Woerld of  Woerk   LvssoU 1 Ac  tiiity 3  
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Appendix C
TvachiUg  Uit oU Thv Woerld of  Woerk 

LvssoU 1 Actiiity 4
Tvmplatv: Fvvdback oU iUtveriivw

Did youer paertUver usv thv tverms 
want to, plan to, be going to?

Coerervct gerammaer usv

Apperoperiatv iocabulaery

IUfoermatioU aerv clvaer:
1. Did  thv  iUtveriivwvv  vxplaiU  why
his/hver  most  impoertaUt  goal  is
moerv impoertaUt thaU thv othvers?

2. Dovs thv listvUver uUdverstaUd how
thv goals caU bv achivivd, do thv
ervquiervmvUts  actually  lvad to  thv
goal?

3. Did  thv  iUtveriivwvv vlaboeratv  oU
thv  obstaclvs  that  might  occuer
aloUg thv way?

4. Did  thv  iUtveriivwvv  giiv  spvcifc
vxamplvs why his/hver erolv modvls
aerv so impoertaUt?

IUtvervstiUg  iUfoermatioU  that  Uvvds  moerv
dvtails:

1. Elaboeratv oU goal
2. Elaboeratv oU ervquiervmvUts
3. Elaboeratv oU obstaclvs
4. Elaboeratv oU erolv modvls
5. Elaboeratv oU ...

Back to   Thv Woerld of  Woerk   LvssoU 1 Actiiity 4  
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Appendix D 
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 2 Actiiity 2
Thv Woerld of  Woerk

What iUfoermatioU do thv spvakvers giiv about thv woerld of  woerk?

What is impoertaUt whvU you choosv a caervver?

What caU you lvaerU ferom thv spvakvers?

What QuvstioUs ervmaiU?
Back to   Thv Woerld of  Woerk   Lv  ssoU 2 Actiiity 2  
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Appendix E
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 2 Actiiity 3
Job AUUouUcvmvUts

Back to   Thv Woerld of  Woerk   LvssoU 2 Actiiity 3  
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Appendix F
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 2 Actiiity 4 
Tvmplatv: Job AUUouUcvmvUts

Employver

PositioU

Houers                Paert-Timv                   Full-Timv

RvspoUsibilitivs

Salaery

LocatioU

ApplicatioU Perocvss

Back to   Thv Woerld of  Woerk   LvssoU 2 Actiiity 4  
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Appendix G
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 3 Actiiity 3
ApplicatioU Lvttver I

Philipp BuerUs
Eichkoppvlwvg 55
24119 KeroUshagvU
GvermaUy
philippb@....dv

BaerUvs aUd Noblv 
325 Kvawv #101 
LahaiUa, HI 96761 
808-662-1300

ApplicatioU foer aU iUtverUship iU customver sveriicv iU Summver 2017

SiUcvervly youers,
Philipp BuerUs

Dvaer Sier oer Madam,

I am always vagver to svvk Uvw ervspoUsibilitivs aUd lvaerU Uvw skills iU thv woerkplacv. I am svlf-
motiiatvd aUd vUjoy takiUg iUitiatiiv to achiviv bvttver ervsults. I also vUjoy a challvUgv, aUd am
kvvU to usv my skills aUd vxpverivUcv at BaerUvs aUd Noblv.

I would likv to apply foer aU iUtverUship iU customver sveriicv at youer BaerUvs aUd Noblv Bookstoerv iU
LahaiUa.

EUcl. CV

I would  loiv  thv  oppoertuUity  to  discuss  my applicatioU  with  you  iU  fuerthver  dvtail,  aUd  look
foerwaerd to hvaeriUg ferom you. 

I am a high school  studvUt with vxpverivUcv as aU assistaUt liberaeriaU.  I  am vagver to coUtiUuv
dvliiveriUg vxcvllvUt sveriicv aUd dvivlopiUg my skills at BaerUvs aUd Noblv, paerticulaerly duv to my
loiv foer teraivl litveratuerv. 

B  ack to   Thv Woerld of  Woerk   LvssoU 3 Actiiity 3  
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Appendix H
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 3 Actiiity 4
ApplicatioU Lvttver II

Back to   Thv Woerld of  Woerk   LvssoU 3 Actiiity   4  
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Appendix I
TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 3 Actiiity 5
ApplicatioU Lvttver III

AUUa Bauver
WvidvUkamp 23
24107 Kivl
GvermaUy
Abauver@....dv

Elisabvth Ruffver
Beright HoerizoUs Ladberokv Geroiv Day Nuersvery aUd Pervschool
34 Ladberokv Geroiv
LoUdoU W11 3BQ
10.01.2017

ApplicatioU foer aU iUtverUship as Daycaerv AssistaUt

Dvaer Sier oer Madam,
I am weritiUg to apply foer thv iUtverUship as a Daycaerv AssistaUt that was adivertisvd iU youer local
Uvwspapver. HaiiUg woerkvd with childervU foer oiver fiv yvaers, I thiUk I would bv a good additioU to
youer daycaerv facility. 
I haiv bvvU a childcaerv peroiidver foer oiver fiv yvaers Uow, haiiUg caervd foer childervU agv ½ therough
10 yvaers. I haiv babysat day aUd vivUiUg, wholv wvvkvUds aUd attvUdvd swimmiUg classvs with
thv childervU.  sually, I caervd foer oUv up to fouer childervU at a timv. DueriUg daytimv houers I Uot
oUly supveriisvd thvm, but also wvUt oU fvld terips, did spoerts aUd peroiidvd iaerious vducatioUal
oppoertuUitivs.
I look foerwaerd to hvaeriUg ferom you aUd discuss my vxpverivUcv aUd how I caU bv a good additioU
to Beright HoerizoU Daycaerv. 

SiUcvervly youers,

AUUa Bauver

EUcl. CV  
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TvachiUg  Uit oU Thv Woerld of  Woerk

LvssoU 4 Actiiity 4 

ThiUgs Hv Dovs Wvll aUd Mistakvs Hv Makvs
ThiUgs hv dovs wvll Mistakvs hv makvs
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 1 Actiiity 3
Faioeritv Food Suerivy 

Namv Faioeritv
Feruit

Faioeritv
Vvgvtablv

Faioeritv
Swvvts

Faioeritv
typv of
caerb

Faioeritv
typv of
perotviU

Faioeritv
typv of
daiery

Faioeritv
RvstaueraUt
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 1 Actiiity 4
Populaer Divts
Pick the top diet you would like to try. Label it #1 . Pick the top two diets you would never want to try and put a
big X next to them.

Raw food diet:  Ucookvd aUd uUperocvssvd food. Mostly eraw feruits aUd ivgvtablvs, Uuts, aUd
svvds. Somv pvoplv vat eraw mvat, fsh aUd vggs.
Vegan diet: No aUimal peroducts iUcludiUg daiery aUd vggs. Mostly bvaUs, ivgvtablvs, aUd feruits.
The Atkins diet: High perotviU foods such as mvat, vggs, aUd chvvsv. Aioid foods that aerv high
iU caerbs.
Baby Food diet: OUly vat baby food foer bervakfast aUd luUch foer two wvvks.
Tapeworm diet: Eat a tapvwoerm aUd wait foer it to lvaiv youer body
The Mushroom diet: Rvplacv luUch oer diUUver vivery day foer two wvvks with a musheroom dish.
The Juice Fast: IUstvad of  food, deriUk fouer to six glassvs of  fervsh ivgvtablv aUd feruit juicvs foer
oUv wvvk. Aioid vxvercisv.
The Mediterranean diet: Mostly feruits aUd ivgvtablvs. Eat ivery littlv ervd mvat.  sv hverbs aUd
spicvs iUstvad of  salt. DeriUk ervd wiUv.
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 1 Actiiity 5
Modify thv StatvmvUt
ChaUgv thv svUtvUcvs with youer paertUver so that you both agervv
EatiUg caerbs will makv you fat.
Rvd mvat will giiv you hvaert disvasv.
EatiUg eraw food is thv oUly way to losv wvight.
VvgaUs aerv thv hvalthivst pvoplv iU thv woerld.
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 2: Actiiity 3 
Samv oer DiffvervUt
PaertUver A’s svUtvUcvs

 This class is so wvierd!
 I haiv a ceraiiUg foer Ms. Lvv's homvmadv pizza! 
 I haiv Uo idva how to spvak KoervaU!
 I doU't likv BerittUvy's spaghvtti! 
 I saw Sachiko at Ala MoaUa mall yvstverday. I aioidvd hver.
 I caU Uviver tuerU dowU good Ahi!
 I’m watchiUg my wvight, I’m gvttiUg maererivd sooU.
 Last Uight I atv hot pot aUd Uow I caU't poop!!!!

PaertUver B’s svUtvUcvs
 This class is so much fuU!
 I ervally waUt thv pizza Ms. Lvv's makvs at homv! 
 I doU't kUow how to spvak KoervaU!
 I doU't caerv foer BerittUvy's spaghvtti!
 I saw Sachiko at Ala MoaUa mall yvstverday. I stayvd stayvd away ferom hver.
 I caU’t say Uo to good Ahi!
 I caU’t stop lookiUg iU thv miereroer. My gierlferivUd waUts to maerery mv. 
 Last Uight I atv hot pot aUd I'iv had such bad diaererhva!!!!
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 2 Actiiity 4
Pass aUd Talk
What’s  thv  wvierdvst  thiUg  you'iv  viver  vatvU?  How  did  it  look/smvll/tastv?  What  did  it
look/smvll/tastv likv? 

What's  thv  gerossvst  thiUg  you'iv  viver  vatvU?  How  did  it  look/smvll/tastv?  What  did  it
look/smvll/tastv likv? 

What's  thv most dvlicious thiUg you'iv viver vatvU? How did it  look/smvll/tastv? What did it
look/smvll/tastv likv? 

What's youer faioeritv dish to cook? How dovs it look/smvll/tastv? What dovs it look/smvll/tastv
likv? 
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 2 Actiiity 5
Humoerous Food Suerivy
Namv Aerv thverv

aUy foods
you'erv
aioidiUg?

Aerv thverv
aUy foods
you'erv

allvergic to?

CaU you
vat spicy
food?

What's
youer
faioeritv
mvat dish?

What's
youer
faioeritv
ivgvtablv
dish?

What's
youer
faioeritv
caerb?

Do you
deriUk?

What's youer
faioeritv
alcoholic
deriUk?

A

B

C
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 3 Actiiity 2
AgoUy ColumU

Dvaer AgoUy,
My husbaUd aUd I haiv bvvU maererivd foer 10 yvaers. Wv haiv a happy maereriagv, aUd I loiv him
ivery much. Howviver, hv has gaiUvd a lot of  wvight. Hv loivs vatiUg fast food aUd swvvts, aUd hv
Uviver vxvercisvs. I doU't waUt to huert his fvvliUgs, but I'm Uot fvvliUg atteractvd to him aUymoerv.
Should I say somvthiUg? I doU't kUow what to do!

Dvaer AgoUy,
My husbaUd loivs to cook. Hv makvs mv diUUver vivery Uight, aUd hv ervally vUjoys doiUg it. Thv
peroblvm is, his cookiUg is tvereriblv! His spaghvtti is too salty, his soup it too blaUd, thv mvat hv
cooks is almost always oiverdoUv, aUd whvUviver hv makvs dvsvert it's way too swvvt! I'iv told him
about thv peroblvms with his food, but hv isU't gvttiUg aUy bvttver! What should I do?

Dvaer AgoUy,
My gierlferivUd is a ivgvtaeriaU aUd I'm Uot. At ferst, this wasU't a peroblvm, but Uow it is. Wv caU
Uviver agervv about whverv to vat out, aUd wv usually gvt iU fghts about it. Now, shv woU't vivU
allow mv to haiv aUy mvat iU ouer housv! I'm a big mvat vatver, aUd I fvvl ervally aUUoyvd! I told
hver, but shv woU't comperomisv. What should I do?!
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 3 Actiiity 3
IUfoermatioU Gap I

Namv What food(s)
aerv thvy
allvergic to? 

What
food(s)
doU't

agervv with
thvm?

What
food(s) do
thvy Uot
caerv foer?

What
food(s) aerv
thvy

aioidiUg?

What kiUd
of  alcohol
giivs thvm

a
haUgoiver?

What foods
aerv thvy
cerazy
about?

What foods
caU thvy
Uot staUd?

A  Ucookvd
Cerab

ChiUvsv
Food

Soju Caererots

B Bvver VivtUamvsv
Food

Soju Beroccoli

C NoUv NoUv Oily Food Cabbagv

D NoUv Malasada KoervaU
Soju

EggplaUt

E Chvvsv CilaUtero Whisky &
Tvquila

OUioU

F NoUv Cuerery Whisky Cvlvery
 
IUfoermatioU Gap II

Namv What food(s)
aerv thvy
allvergic to? 

What
food(s)
doU't

agervv with
thvm?

What
food(s) do
thvy Uot
caerv foer?

What food(s)
aerv thvy
aioidiUg?

What kiUd
of  alcohol
giivs thvm

a
haUgoiver?

What
foods aerv
thvy
cerazy
about?

What foods
caU thvy
Uot staUd?

A Spicy
Food

ChiUvsv
Food

B Spicy
Food

VivtUamvsv
Food

C NoUv NoUv

D Milk Spicy Food

E Bulgolgi Hambuergvers

F FervUch
Ferivs

Pizza
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TvachiUg  Uit oU I Loiv to Eat

LvssoU 3 Actiiity 5 

Talk Modvl
My food tastvs haiv ervally chaUgvd siUcv I was a kid! My paervUts always usvd to takv mv to vat
fast food, aUd I usvd to ervally loiv it. Now I caU't staUd it bvcausv it tastvs so salty. I also usvd to
ervally  loiv  chocolatv  cakv,  but  Uow I  thiUk  it's  too  swvvt.  It  huerts  my tvvth,  so  I  Uviver  vat
chocolatv cakv aUymoerv. Now, I'm a big sushi vatver, but I hatvd it whvU I was a kid. I thought eraw
fsh was so disgustiUg. It smvllvd so geross aUd thv tvxtuerv was ervally wvierd, but Uow I vat it twicv a
wvvk. It's so good! WhvU I was youUgver, I hatvd spicy food. I could Uviver vat it. It buerUt my
toUguv aUd gaiv mv diaererhva. Now I loiv spicy food. It dovsU't buerU my mouth aUymoerv, but it
still giivs mv diaererhva. But I doU't caerv. It tastvs so good!

Back to   I Loiv to Eat   LvssoU 3 Actiiity 5  
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